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A major goal of education should be to prepare every 
young person leaving school to enter higher education or to enter 
useful and rewarding work. This is the goal of Project Trident, a 
comprehensive career education program being developed at Lincoln 
Community High School, Illinois. The project, in its planning year, 
is directed toward secondary level instruction and was designed in 
response to student and adult questionnaires. It emphasizes 
occupational counseling, a wide range of career choices, student 
self -direct ion, and flexibility cf entry at various program stages. 
Behavioral objectives are identified in three Career Education 
Modules (CBHs) and are planned for the greatest degree of 
flexibility. CEM-1 provides career education information through a 
three-week core of activities jpff ered at the beginning of each 
semester using formal presentations and mini courses. CEa*2 provides 
career education experiences though classroom units in the academic 
classrooms throughout the year. provides career education 

experiences through an individualized self-instructional approach. 
Two final chapters discuss materials and aids and student movement 
through the career education program. (MW) 



SD 096 513 

TITLE 

INSTITUTION 
SPONS AGENCY 

NOTE 

EDBS PRICE 
DESCRIPTORS 

IDENTIFIERS 
ABSTRA^'T 



ERIC 



BEST con «VAIUBi£ 

"GUIDELINES for the PLANNING YEAR" 

A TITLE III E.S.tA. PROJECT 





UNCOLN COMMUNITY HIGH SCHOOL 



Robert W. Jones, Superintendent 
School District 404 
lOOOPrimm Rood 
Lincoln, Illinois 62656 



U 1 OlMRTMCNTOr HSALTM. 
■ DUCATlONAWttLPARS 
NATIONAL INtTlTUTC Of 

■OUCATION ^^^^ 

THIS DOCUMENT HAS BEEN REMO 
OUCeO eXACTLY AS RE'-.EIVEO F«OM 
THE PEfTsONOH 0«6ANlZAtlON08lOIN 
ATrNG iT WNTSOr VltWO« OPINIONS 
STATED OO NOT NECESSARILY «EP. ^ 
SENT OFFICIAL NATIONAL INSTITUTE OF 
EDUCATION POSITION OH POLICY 



I 



lABLE OF COMTEMTS 



1. CA&EER EDUCATION TODAY • • • • * 

11. ISSUES IN CABEER EDUCATION 5 

III. AN ORIENTATION PROGRAM FOR CAREER EDUCATION 1* 

IV. CAREER EDUCATION IN THE AGADDflC CUSSROOM 20 

V. PERSONALIZING CAREER EDUCATION EXPERIE3ICBS 2* 

VI. MATERIALS AND AIDS FOR CAREER EDUCATION 3^ 

VII. STUDENT MOVEMENT THROUGH THE CAREER EDUCATION PROGRAM 34 

VIII. PROJECT TRIDENT STAFF ^* 



ERIC 



II 



BjSl cow WiMlABli 



CHAma 1 

GAR£BR BDUCATIOH tODAY 



1(1 



BEST COPY AVAIIABUE 

In recent years, Cereer Education has taken on a new significance and 
haa acquired several Impressive endorsements. President: Nixon enphaaized the 
Importance of Career Education when he noted: "There is no more disconcerting 
waste than the waste of human potential. And there is no better investment 
than an investment in human fulfillment. Career Education can help make 
education and training more meaningful for the student, more rewarding for the 
teachers, more available to the adult, more relevant '•»r the disadvantaged, 
and more productive for our country." Many other leat' « government officials, 
educators, businessmen, labor leaders, and coonunlty c.*ganlzera have alao 
expressed their Interest in and support for Career Education. 

Although Csreer Education is still in an evolving state, it Includes the 
following components: (1) An early irientatlon to the world of work; (2) know- 
ledge concerning occupational clusters and career ladderaj (3) skill in self- 
assessracrt and occupational decision making; (4) development of occupational 
skills and related knowledge which have typically bern associated with 
programs In vocational education; (5) development of attltudea conducive to 
the acceptance of occupational responsibility; and (6) knowledge and abilities 
related to general eraployabillty such as personsl development, human relatlonahlpa, 
nutrition, consumer education, management of resources, and responsible parenthood. 

Career Education represents an effort to answer a number of critleiams 
directed at public school programs in recent years. These criticisms Include: 

(1) A growing discontent with the failure of school experience to 
oe relevant and useful to the lives which students must live 
when they graduate; 

(2) An increasing segregation between students and the world of work 
because they feel unneeded by our technological society; 

(3) A school program In which approximately one-third of all students 
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go through high school via a ^'general education currlculua*^ vhlch 
leaves its graduates neither trained with marketable skill nor 
qualified to pursue higher education; 

(4) An undesirable and counter<»productive separation of vocational 
education, general education, and academic curricula in our 
high schools; 

(5) A widespread emphasis on a college degree chat relegates vocational 
education to second class status even though most students who 
begin college do not complete it, and the number who do complete 
college are increasingly out of proportion to the occupational 
opportunities in our society; and 

(6) An inflexible system vhich often fails to provide individuals with 
the option of changing directions during high school or obtaining 
new training and shifting occupations later In life. 

The United States Office of Education has made Career Education the 
first of eight educational priorities for the nation. This priority recognizes 
that existing high school curricula now meets the needs of only 40% of the 
students — the 20% who take vocational courses and the 20% who go on to 
receive college degrees • 

A comprehensive Career Education program should provide a new focus 
and a new direction to all levels of the educational system by relating the 
student^s education and training to his life and to his career objective. 
Such a program would provide an educational system which Insures that each 
student will gain a saleable skill. A Career Education curricultra would 
enable a student to leave high school with skills which meet the entry level 
requirements for employment, as well as those necessary skills for entry into 
higher or post-secondary level education. Career Education, then, is not a 
replacement of existing curricula. Rather, it is a blending of curricula 
leading to more relevance in what is being taught. 

United States Commissioner of Education, S*P« Mar land, Jr. described 
the concept of Career Education as "a new order of education concerned with 
the usefulness and self -realization of every individual. Educators ust be 



biat ea pr-!p«rlr3 itirfents either to become properly end oiefully employed 
tmedUt^ly upon greduitlcc from high echool ' v to go oa to further fonul 
education, She et J!!ent should be equipped occupatioinilly, ecedealcelly, eol 
«sotloiully to epln off ::roa tha eyateBB at whatever point he chooaea — whether 
at &j}e 16 as a craftotuia cpprentlce, or ago 30 aa a aurgeoa, or at age 60 
ea fi nQ*.:ly traiaei practilcal nurao* 

The United Statea Office of Edi:catlou la currently eoaducting a aeriee 
of "ccpetoR^" ?i'cj22to in o^ihcols with oertial Career Education prograaa 

will be able to increaar; end hasten their efforts to inatall compreheaalva 
pregrena. These "capstone" progrcns will aerve aa nodels and working 
denonstratlona of Career Bducatioa In action. 

Por the past two years, the Office's Bureau of Adult, Vocatioael* end 
Technical B'lucation has funded exenplary vocational education progratss in 
cany statca. Certain of these progretaa hove developed breakthrougha that 
are being incorporated into eosrslns madel Career Education curricultaaa. 
States with outctaadiag 6::ample8 of local aitorta to Inatall Career EdueatlM 
prosrctts inciide Dalavare, G'orci«, Mississippi, hV; Jersey, North Dakota, 
and tiding* Lfirg3"City schoo! aystens turning to Career Bducation aa their 
basic c'eelga Ijclu^le thosi? of ITjllao ar.d San Diogo. 

Accorcilz3 Co the UnitvJ Stat<sa Office of Education, nearly 2.5 aillion 
atu^rntii ctzh year J.aavo the fore «1 at^ucatlon ayotea without adequate preparaeion 
for careers. This le partly d'j^ to school currlculuras designed aa If 
earning and learning had CDthing in conaon. Portunately, much of this ia 
dianging and one of the meat craativa fonaa thia change Is taking ia through 
the ccneept of Career Sducation. 

Career Sducstion is a brcsd icovo to build into the sc^iool curriculum 
the notion of gainfully uslrg oa*»'s tslents. Work is seen aa a laeana of 



■•If-reallMtton, «n itttegnl part of the currlculun. A miabtr of lorcti 
havtt thla change, and aany of them are heyond the aehool walla. 

Career Sducetion la not a imply an expanaion of vocational education. 
Career Bducation involvea £11 atudenta, even the college bound, all profeaaiona* 
and all facata of the co«mBunity. College bound atudenta could benefit fro« e 
aaleable akill which would not only enhance their peraonal aecurity, but could 
be « Beanti by which they could finance their future education. 
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The fact that Career Education la a relatively new and expanding eonetpt 
requirea educatnra and coamunlty yieraonnel to be cognizant of a nui^er o£ 
laauea related to the potential develojwient of Career Education progtama. 

(1) Cere muat be taken to avoid work/a tudy prograna aa a back 
entrance Into child labor; 

(2) Career Education aiay be uaed to dlacourage the dlaadvaataged 
froit ae^klng admlaalon Into colleges thla In turn might prevent 
aoae of them from rlalng on the social and economic Udder; 

(3) Educational planners muat exercise caution not to "overaell" 
the new approach, which can work only to the extent that 
employnant and career opportunities for all people are Improved; 

(4) It will be neceaaary to elicit the aupport of the academically 
oriented cvSucfitlonal community in thla effort. If vocational 
educate ra take over, the effort la doomed becauae they alone 
cannot zeatructure the e<)ucatlonal eatabliahment; 

(5) Reform muat be mounted wl th the realisation that little if any 
new money will be made available; 

(6) Capability of the federal government to bring about the apecific 
rafnrma required at local and atate levela la limited; 

(7) Guidance and counaeUng 1» ■ critical factor for Career Education 
programa ; 

<8) It will be neceaaary to atudy the importance of credentlaling if 
Career Education la to aucceed; 

(f) Proponanta of the new program muat not oversell It. With limited 
opportunities and with the unemployment ratea at an uiiiaeceptabla 
level, many people will not be able to find aultable work ragardleaa 
of how they are educated or trained; 

(10) School ayateraa muat be atructured so that it can continue to perform 
ita basic tafck of providing baatc knowledge and skills; 

(11) There la a danger that the federal government will perform good 
pre-launch efforta, but will fall to mount the long-term efforta 
required for carrying through a n«^Jor reform; and 

(12) It will be necessary to teat tK« assumption that buaineaa will 
cooperate in providing opport unit lea for good work/a tudy programa. 

United States Commiffsloner of Education, Sidney Marland, Jr. made the 

following pointa-^with respect to the pntenti*l of the Career Education concept If 



the prttstlnR lasuea can be reaolved: 

(1) The need to find a new focua for our large educational effort 
because of the relatively low productivity of the $85 billion 
Industry, which la reflected In the high proportion of young 
people who complete their achoollng without a oarketeble aklll. 

(2) The hope and expectation that "Career Education" will provide both 
new focus and new direction to all levela of the educational aystaa 
by relating the pupil* a educjitlon and training to hla life and 
career objectlvea. 

(3) Major curriculum planning la uixder way In 15 principal career fields. 
Six ahhool systems are cooperating with the Offlca of Education 

as demonstration areaa. 

<4) The Office of Education la exploring four major modela: 

1. ) Tranaformlng elementary and aacondary schooling to place 

career planning In the center of their efforts. 

2. ) Develop Indua try-re la ted education and training efforta 

ao that work/study programming will become poaaible for 
many young people as young as 13 or 14. 

3. ) A home model, making Mae of modem technology (TV, etc.), to 

facilitate the education and training of homo-bound women. 

4. ) An'inatitutional effort directed at people who are in training 

center a, hoapitala, ptlaona. 

Galna from thia large-scale reform include: 

(1) Preventing young people from experiencing failure In school. 

(2) Helping them to develop a wound aelf-identity. 

(3) Deflecting large numbers of unqualified youngsters from the miraga 
of college. 

(4) Ralalng the status of lon-college Jobs. 

Enabling people to move back and forth between achool and work 
in accordance with their changing expectationa and needs. 

PROJBCT TRIDEIJT at Lincoln Community High School seeks to develop a 

comprehensive Career Education program for all atudenta that will unify and 

synthesiee the Career Education componenta common to secondary level inatruction. 

The project la a Title III, E.S.E.A. project funded under the auspices of the 

Office nf the Superintendent of Public Instruction. 
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PHDJBCr TRIDEm 1. In «gree«nt «lth .averai of the eo-l. P«.ented In 

PEOJBCr IBIDEin win .dvanee the flttalioent of the foUowlng go.!.: 

(1) THE KDUC^TIOHAI, SVSISM K3ST TWfV>Z WWt 8Ttt)E8T WITB OPKatOMlTIM 
W TRAIBIHO FOR THS VOUD CF WORK. 

(2) THE mCATICWAl, SKTEM MUST PROVIDE «re5S,"Si2,^SSOTB8 
SbITS AHD AXrrnJDES AS30CUTED WIIH CHIZBNSHIP EESPOHSniUIIBS. 

(3) THE BBOOATIOiiAL SYSTOi BUST PEOVIDB EXPBRIEKCES WKCa HBtP THE 
SIOBEKtS ADAPT TO A MOEID OP ClUMGB. 

(4) THE BDUCATIOHAL SYSTEM MUST POSTER A PEBLtHG OF ADBJUACT AMD 8E1P- 
U08IK ON THE PABI OF AU. STUDEKTS. 

(5) THE EDDOATIOKAl. SYSTEM MUST PROVIDE OPPOKTOJmES FOR StVlDEBIS TO 
EXPRESS THE FUU. EXTENT OF THEIR CREATIVITY. 

(6) THE BDUaTlORAl SYSTEM MOST PROVIDE E«JUAI, EDUCATIOHAL OPPORIOMmES 
FOR ALL. 

PROJECT TRIOEKT rejects the view of aaslgntas a aupetior .tatoe to a 
collage decree. S«h a vle» repre.ent. an older tradition that i. l«aa 
relevant today than In th. paat. The project recognlte. that all tot« and 
level* of education ohould be accorded eflual «t«tu«. 

A major goal of education should be to ready every young petaon exiting 
the achool. to enter higher aducaticn c. to enter uaeful and r«..rdlng 
Mployment. PROJECT TITOESI lo directed towerd the .ceo»pU.h«.nt of this 

aftjor educational goal* 

PROJECT TRI»EI:T wae designed in re.ponee to .tud«>t concema. (juaetion- 
Mire, ware .ubBitted to norn than 700 .tudenta in Lincoln Coe-unlty High Schoel 
and to a aanple of the adult population in Lincoln, lllinoia. 

Significant re.ulta of the student qoestioffluilre indicted: I) 871 of tb. 
atudonts indicated . need for Increased opportunltle. to .»plore grastat 
varieties of career cpportenltle. ; 2) 75S of the student. Indicated that 
Career Education Information should be pre.«.ted In a -or. Indlvlduallaad 
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manner; and 3) 90% of the students felt that Career Education should provide 
theta with the opp rtunlty to explore and evaluate several career opportunities. 

Students Identified five career clusters or fields they felt would offer 
the best opportunities for employment sft^r high school. These clusters 
Included: 1) Health Occupations; 2) Industry; 3; Business, Marketing, end 
Msnagetnent; 4) Applied Biological Sciences and Agriculture; and 5) Personal 

and Public Careers. 

Significant results of the adult queatlnnnalrea Indlcsted thst: 1) 671 
of the adults felt that high achool atudenta were not aware of the local 
career opportunities J 2) 861 of the sdults felt that high achool atudenta 
were not prepared to enter their chosen field upon termination of formal 
education; 3) §3% of the adults Indicated thst locsl Induatrlea should assune 
a greater role In achool Career Education programs; 4) 87% of the adulta 
believed that Career Education Information should be presented In s different 
wiy than thst of regular clasfcroom instruction; end "5; 937. of the adults 
fsvored o Career Education Advisory Council aa a vilid way of procbting 
Cooperative efforts between the nchool and the cotemunity. 

Adult re8pond<»nt« favored expanded education counseling, grester 
exploratory o pportunltles, Intem-extern programa. and increased cooperation 
between school and the corarounlty as a means of improving Career Education programs. 
The odult sample consisted of representativea from education, retail buslnassat, 
industry, building trades, professional groups, health agencies, public aervlce 
agencies, and vocational area cjnterod personnel. 

PROJECT TRIDENT la designed in reaponse to the views espresaed in the 
student and adult questionnaires. Project staff have identified a number of 
broid goals to guide their plsnnlng efforts. These gosla are designed to: 



(1) Develop poaltlve student •ttltudefc toward the perional end aoclal 
valuet of work; 

(2) Aaalst atudenta In recopnizlnR the economic and aoclal valuea of 
different forma of work; 

(3) Aaaiat atudenta In viewing the diversity of occupations availabU; 

(4) Aaaiat studcnte with a elf -evaluation In relation to career planning; 

(5) Provide atudenta with opportunitlea for exploration to career 
cluatera nf their choice; 

<6) Improve performance In aubject areaa through making subject aattar 
more relevant to Career Education; 

(7) Aaaiat atudenta In selection of career cluatera for In-dapth study 
and exploMtlon; 

(8) Provide guidance and counaellng actlvltlea for students In the 
selection of career specialization; 

(f) Improve student motivation In aubject areaa through redirection 
of Instruction that la relevant to career development; 

(10) Begin the training necaaaary to provide the atudent with a saleable 
aklll; 

(11) Provide the stui?ent with opportunities for In-depth eti^dy of his 
own Interests, attitudes, and needs In relation to his csreer 
choices; and 

(12) Provide the atudent with expoaure and experience In ohc world of 
work through direct work experience programa. 

PROJECT TRIDENT emphaaltaa extenalve Career Education counaellng, a vide 
range nf Career Education optlona, atudent ae If -direct Ion. and flexibility of 
entry at varloua program atages. The project provldea a Career Education 
program for every atudent. for thoae who plan to attend a focr-year univeralty. 
those who plan to attend a L-iw-year community college, or thoae who aaak to 
advance to vocational training through apprenticeships and Internships. 

PROJECT TRIDENT Is founded upon two fundamental assumptions: 
(1) At this time, no one procedure, structure^ or metho d has been proven to 
be the slnala most valuable wav of providing Career Education Information to 
sacondarv level atudenta; and (2) At thla time . It aeema appropriate to provide 
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icondarv U^c,\ »t:udgnti with a voriotv of Carecf EdurnMon leamtnR itructgyei 
that will fecllttatc on-«^olng Career Education learning throughout the achoo^ 
jear. theae two aasumptlona, planning poreonnel identified three 

CAREER EDUCATION MODULES ( CEFIS) that appeaT to offer the greatest degree of 
flexibility possible vlth respect to structuring an Innovative Career Education 
program for Lincoln Cottaualty High School. 

Career Education Kodule-l (CEM-l) provides Career Education information 
through a three-week core of activities to be offered at the beginning of Mch 
•eaeeter. CEM-l provides foundational Career Education insights to career 
clusters through formal presentations and mini-courses. Personnel fro» 
business, industry, education, service fields, and building tradea provide an 
overview of their ereas in foroal presentations and then conduct follow-up 
group discuoslons for interested students. Ponnal presentations are video taped 
to create a pormanent file that can be used by project personnel and students 
throughout the career Education program. CEM-l providea the experience-base 
for the two foUoving CQM nn the student moves from Career Education orientatlott 
to explorative to active intem-ertem partlcipction at later atagea of their 
program and experiential development. 

CEM-2 provides Career I^ducatlon experiences through classroom units in 
the academic clasflrotjtns throughout the school year. The function of the 
classroom teacher includec: 1) serving ns subject area articulators of Career 
Education information; 2) conducting Ci^re^r Education sessions; 3) aerving aa a 
Career Education adviser; and A) exploring ways and means of making aubject area 
materials more relevant for a cocpreh«nslve Career Education program. 

CEM-3 provides Career Education experiences through an individualized self- 
instructional approsch. CEM-3 is organlrsed around self-instructional materials 
that provide the student with « wide range of experiences related to career 
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clustera. Theae aelf-lnatructlonal materlala are prepared by school and 
eonnunlty peraonnel. The aeU-lnatructlonal approach offered by CEH-3 alao 
enables the atudent to "plug Into" the Career Education program during any 
phase of the orientation, exploration, and in-depth experiences. Thus, a 
atudent who chengea his mind with respect to career cluster choices 
expreaaed in CEM-l and/or CEM.2 can enter into nev career orientation and 
exploration experiences through CEM-3. 

During the CEM-3 program, the student haa the opportunity fori 1) a 
review of orientation and exploration experieneea in a variety of career 
clusters; 2) an in-depth atudy of hla Intereata. aptitudes, abllitlet. and 
needa In relation to hla career choices; 3) en initial effort at beginning the 
training necessary to provide the atudsnt with a saleable aklll; and 4) an 
experience In the xh>tU of work through direct work experience programa. 

T^ie flrat year of PROJECT TRIDENT ia deaigned aa a planning year. 
Project persomiel will write behavioral objectives and prepare curriculum guidea 
fnf ClWS-1. 2. and 3. The neceaaary Inatructlonal alda and materlala for the 
CEMS will alao be deatgned during the first ptinnlng year. Upon acceptance of 
the continuation proposala for subsequent years. PROJECT TRIDENT will undergo 
an experimental, adaption year when all elementa of the program will be 
teated and evaluated. The third year of the project will serve aa a demon- 
atratlnn year whev: the Ciireer Education program will be available for deoon- 
atration purpoaes and for potential replication by other local educational 
agencies. 

The project staff includes a variety of achool and cotnunity peraonnel. 
The project director ia reaponalble for meeting the goals of PROJECT TRIDENT and 
for supervising the work of staff members. The staff members include: one CEM 
counselor who will serve aa a Career Education counaeling specl«llat and 
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coodlfuite the effort* of school and community personnel; two CEM coordlnetort 
who serve the proieet by developinp mint-courses, occupaki, and self* 
Instructional packages for the five Career Education clusters; media specialist 
who is employed by the project to prepare needed visual, auditory, and 
tactile aids for CE34S-1, 2. and 3; secretary and materials clerk complete the 
project staff. 

Cormunlty resource personnel representing the five career clusters 
contribute actively to the project through special presentationa and through 
membership on an ad hoc advisory cnmnlttee. Students also serve on this 
Committee, University and Office of Superintendent of Public Instruction 
personnel also serve in an advisory and consultative capacity to the project 
staff. 

Previous efforts In Career Education have been fragmented to the degree 
that schools have provided for only partial student Involvement in sAch 
programs. The Innovative design of PROJECT TRIDE^rr provides, for the first 
time, 8 comprehensive Career Education program for every student. 

It Is naive today to attach credibility to the nineteenth century view 
that once a student has made a specific career choice, this Important question 
has been resolved for life. Statistics abound which Illustrate that such a 
view is outdated and should be discarded. Contemporary studies Indicate that: 

(1) 707. of the Jobs that will eventually be held by today's students 
do not exist now; 

(2) On the average, the youth entering the labor force will need 
retraining by the age of 30 and will need to be retrained every 
7 years thereafter; 

(3) On the average, today's worker will hold 4.8 Jobs in his lifetime. 
It is likely that this number will increase to 8 jobs by 1980. 
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Career Edoceclon U developmental rather than remedial alnce a career 
choice la a proceaa, not an event. It doea not take place on Tuesday 
afternoon At 2:00 p.m. in the atudent't senior year or In May of the sophomore 
year. Declalmia related to the Individual's career choice rauat continually 
be re-evaluated by the individual as technology and the economy create new 
demands upon him. The world of work in which atudents will live and the 
Jobs available to them are underRoing continual change. If the atuiente 
at Lincoln Community High School are to adapt aucceaatully to these changes, 
they must possess akiUs. abilities, and attitudes that will enable them to 
adjust when such changea occur. 

The materiala that follow In Chapters 3, 4. and 5 llluatrate the acope 
of the Career Education program of PROJECT TRIDEWT. Project peraonnel have 
Identified behavioral objectlvea for each of the three Career Education Modulea 
These behavioral objectives will aerve as program planning guidelines for the 
development of the three CEM curriculum guidee end for the development of 
fflini-courses. occupaks, and self -Instructions I materials. 



CHAFIBR 3 

AN OaiKMTATION PaOOUM F Oa CAMXXa. KDUCATIOM 

CEM-1 
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Career Education Module-1 (CEM-l) pmvldea Career Education Infonaatlon 
throuRh a three-week core cf activities to be offered at the beginning of 
•ach aetneater. CEM-l provides foundational Career Education inslghta through 
•Inl-courae orientation to potential cnrecr clusters. Personnel from 
business, Industry, education, service fields, and balldlnj? tradea provide 
an overview of their areas in formal presentatlona and then conduct follcw-up 
group discussions for Interested students. 

Formal presentations are video taped to create a permanent file of 
emperlence that can be used again by project peraonnel and atudanta throughout 
the Career Education program. 

Career guidance contributes to the career development of the Individual. 
The term "career guidance" Is employed as a multl -dimensional concept that 
utilizes the techniques of Individual and group guidance, the use of many 
kinds of media for the dissemination of career Information, and attempts to 
explore and to modify the existing curriculum to meet each atudent's needs. 
The career guidance apeclillsts assist teachers and studenta to develop 
currlculums that include career development activities that provide atudenta 
with opportunities to find relevance and purpose In education. 

The career guidance counselor In PROJECT TRIDENT la more than a dltpenaar 
of Information or a counsel: r for Individual students with particular 
concerns. The counselor assists students In career planning and decision 
meklng. He helps thetu to examine life styles and concepts related to personal 
satisfaction, to Investigate formal and Informal education, the world of work, 
and leisure activities. The counselor will work with each atudent on an 
individual basis from the beginning orientation period In CEM-l through the 
highly personalized and In-depth study of his career choice In CEM-3. 
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DurlftR any part of the program, the student may be tran§ferr«d to another 
career of hta choice and begin again at the orientation phaae. the exploration 
phase, or the In-depth portlf^n of the program. 

The goals of the Career Education counselor are consistent with 
facilitating the growth of Independent^ self 'directed learning on the 
part of the student. General goals are directed toward: 

(1> Developing positive student attitudes toward the personal and social 
values of work; 

(2) Assisting students In viewing the diversity of occupations available; 

(3) Assisting students In recognizing the economic and social valuea 

of ilfferem^ forms of work; 

(4) Improving student motivation In subject areaa through redirection 
of Instruction that Is relevant to career development; 

(5) Providing the student with opportuntlea for In-depth study of his 
own inters ts, attitudes, and needs In relstloa to his career 
choices. 

Responsibilities of the Career Education counselor include: 

(1) Developing counaellng procedures for students; 

(2) Co.^rdinating services of the subject area teachers, Career Education 
specialists, and community Career Education advisers; 

(3) Conducting Cureer Education sessions according to student needs 
and requests; 

(4) Serving as a Csreer Education adviser to a specif le'^ number of students; 

(5) Devising ways and means of making subject area materials more relevant 
for a coraprehenklve Career Education program. 

One of the main goals of PROJECT TRIDENT is to write behavioral objectives 

for each of the Career Education Modules. Behavioral objectives offer s 

practical approach to the improvement of teaching and learning. Teachers 

benefit by having measurable and observable objectives that are useful In 

prescribing^ learning experiences and in evslusting student progress. Students 
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benefit by knowlna exactly what is expected of them In acquiring knowledge end 
akllls. and through being fully apprised of criteria by which their performance 
will be judged. 

The following ore 8» iiplea of behavioral objectives which will be usad 
during the three week's orientation period. 

SAMPLE BE^V^VIORA'w OBJECTIVES 
CEM-l 

(1) Given Car»»»r Education termn and activities, the student will be 
eble to Identify those lfits-«8ts which could Influence his career 
choices; 

(2) Given Career Education Inforniatlon regarding the five career 
cluatera; the student will be able to Hot five careers Included 

In each clustarj 

(3) Given Career Educatlrn Information, the student will be able to 
Hat m wilting or orally five reatona why Career Education la 

Important J 

(4) Given C^r^icr Education Information, the student will be able to 
dlatlnguleh character'.stlLcs of Career Educe tlon sa detnonatroted by 
completing the "a.cracteristlcs of Career Education" checklist; 

(5) Given Cisrcer Education Information^ the atutient will be 't*!* to 
syathealze his three week's orientation experience which Includes a 
tentative plan for r.ontlnulng th^ Career Education program by 
coapletlng the decision muKlng inventory. 

Th.f Career Education curriculum Is nrade up of a number of brief programs. 

One such program Is the nlnl-oourae. Varying In length, these mlni-coursea are 

designed to Introduce the atudent to o apoclflc aspect of the world of careers. 

The time allotted to each ralnl-course depcndf upon the emoune of Information 

which It comprises. 

There arc many deflnttlons for a .nlnl-course, however, there are generally 
accepted characteristica cormon to mlnl-courseo. Bsslcally, these Courses are 
short in hours, and are for a single purpose. They are sometimes referred to 
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• couree vlthlti « course. For exiaple, In • ipeclflc content aree - i.e.* 
WW II would be a unit but the Normendy Invaelon wnuld be a nlnl-eouroe. 

In Career Education, olni-couraea will be utlllted to give the atudent 
an opportunity to learn about the world of careera through cxparlencea In the 
claaBrona. The mlni^couraea will be taught by the CEM coodlnatora and the 
CEM counaelnr. Invited guAata will preaent occupational material to meet 
a apeelflc objective. 

In CEM-1, mlnl-couraea will be uaed to acquaint atudenta about careera 
BO they may puraue and aynthealse career Ideaa. Theae brief pregrana will 
elao be used to aaslat studenta to become aware of the aoclal, economic, and 
personal valuaa of the wotld of work. 

The following example of a mlni-eourae will be uaed In the orientation 
period. 

SAMPLE MINI-COURSE 

I. BEHAVIORAL OBJECTIVB 

Given Career Education Information, the atudent will be able to 
Identify characterlatlca of Career Education aa demonstrated by 
completing :he "Characterlatlca of Career Education" checklist. 

II, m-ASSESSMBMT 

A. What Is Career Educatim? 

B. How do you define Career Education? 

C. Why Is Career Education Important? 

D. How Is Career Education different from vocational education? 

E. Why Is Career Education a life long process? 

P. How csn Career Education be Inter-relsted with sll educational 
experiences? 

III. JOB DESCRIPTION 

Nnn-appllcable 
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Attend a one week minl-courae directed by the cereer counselor. 

B. Vie« video preocntation 101.1 "Th<« Rationale for Career Education" 

C. View video tape 101.2 "Ccsmmunlty View* of Career Education" 

Al^Student will complete the "Characterlatlca of Career Education" 
ch-^ckllat on a pre-teat and post-test basis. 

the occupak la a collection of matorlala and sequential learning actlvltips. 
Theas occupaka are fo structured to give the student a truly aelf-Inatructlonal 
approach to learning. They contain the baalc Infonnatlon that the student 
ie required to learn. The self -Ina true tlonal occupaka enable the student to 
procpcc at hla own rate, beginning with baalc Information on a career and ending 
with vcy dctallad and specific Information. 

Tnr* following is a sample occupak to be used in the orientation period 

of TaiOENX. 

SAMPLE OCCUPAK 

I . n^V VT CXA L OBJECTIVE 

Given Career Education infonnatlon, the student will bo able to 
idcr^lfy why Career Education is important as demonstrated by cocapleting 
the ' .irtionale for Career Education" checklist. 

II . FP^-JL'' S^Sg^T 

7.. Why Is the occupation market alwaya in the state of change? 

B. Why ehould a person be allowed to make his own career choice? 

Kow do aU occupations contribute to our society's way of living? 

r. T^hat has the introduction of machinaa done to affect many occupations? 

E. U*hy do changes in the world situations affect occupational opportunities? 

F. liov can knowing that different occupations are inter-related 
give 3rou e wide range of career choices? 

* Kon-jppllcable 

o 

ERIC 
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IV. LSARKING ACTIVITIES 

A. View video presentation 101.1 'Tne Rationale for Career Education" 

B. View video presentation 101.2 "Cotnrounity Views of Career Education" 

C. Listen to cassette tape 101.1 "A Help Session with the Career 
Counselor" 

D. Listen to cassette tape 101.2 "Recording of a Help Session" 
V. EVALUATION 

A. Student will complete the "Rationale for Career Education" test on 
a pre-test and posf--test basis. 



These occupaks will provide the student with a wide range of experiences 
related to Career Education. Since the program is very flexible, the student 
may transfer from one phase of Career Education to another phase dictated by 
hie interests. 

The program, thus, does not lock a student into any one particular career, 
but, since it is student self-directed, will let the individual explore many 
careers. 
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CHAPTER 4 

CARggR EDUCATION IN THE ACADEMIC CLASSHOQM 



Career Education Module-2 (CEM-2) provides th« studeat with an opportunity 
to explore many occupations within the classrocc setting. The exploratory 
phase of occupational study will reveal to the student the range of occupational 
options open to hltn and help him to develop positive attitudes toward work. 

The s-.udent may explore several career clusters of his choice or he may 
explore only one cluster. The student may explore the -olea of workers through 
classroom role-playing activities. During the exploration phase, the student 
will learn about the history of the occupations being studied. He should be 
able to anticipate the market growth for a particular Job family. This la to 
say he can learn about the concepts and principles related to economics and 
the supply and demand of manpower. He will receive help In planning an 
educational program related to his career choices. 

In our modem era of technical advancen^ents, schools muat be eapeclaliy 
concerned with attitudes and habits which go with successful Job performance. 
CEM-2 provides students v>lt.i opportunities to explore Intereats, to develop 
a strong self -awareness . and to relate to others -n a personal basis. Thise 
ace an Integral part of the emphasis placed in each mlnl-ccurse. 

Occupational exploration leads to the tentative aelectlon of a particular 
cluster for in-depth orientation through: 

(1) Mlnl-labs and mlnl-Job experiences in the classroom; 

(2) Use of community resources; 

(3) Flexibility in studying more than one occupational area; 

(4) Understanding the educational requirements of career choices. 

The student will dovelopmentally examine occupations in the world today. 
He may then be able to foresee the future market growth of an occupation, and 
analyze who will fill these occupational roles In the near future. He can surmise 
the Job advancement potential In a particular occupation and will develop an 
understanding of how new Job opportunities evolve. 
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The raaprtnslblUtles of the CEM coordinator as outlined In PROJECT TRIDENT 
are as follows: 

the CEM coordinator has the reaponslblllty of providing Career Education 

experiences throush:' 

(1) An Individualized, aclf -Instructional approach to learning; 

(2) Developing mlnl-couraee » occupaks, and other types of materials for 
the student's use; 

(3) Developing the self -instructional approaches relative to the five 
occupational clusters. 

Additional duties and responalbllitiea Include: 

(1) Collecting Career Education materials; 

(2) Directing personal Intervlewa with atudents; 

(3) Conducting Career Education conferences; 

(4) Preparing the PROJECT TRIDENT manual; 

(5) Speaking to comnsunity groups 

(6) Providing students with opportunities for exploration of career 
clusters of their choice; 

(7) Providing guldaace ano counseling activities to students in the 
selection of coreer apeclalizatlon; 

(8) Working with all CEM Modules - orientation and Individualized in-depth 
study as well as exploration; 

(9) Coordinating classroom flctlvlties and preparing learning packages; 

(10) Writing publications and articles; 

(11) Contacting community leaders; 

(12) Constantly searching out new creative and innovative ways to work 
with Career Education curriculum; 

(13) Teaching Career Education content and introducing materials to 
the student body. 
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Occupational exploration la a matching of occupational awareneaa with 
•elf-awareneaa both of which occur In the academic claaarooa.. The group 
environment will create motivation through the active participation and 
Interaction of atudenta relating educational expcrlcncea to career exploration 
and declalona. The exploratory process makes education relevant to career- 
life situations . Some Sample Behavioral Objectives which outline some 
-pacific goals the student entering the exploratory phaae of Career Education 
vUl encounter and master are: 



SAHPLE BEHAVIORAL OBJECTIVES 
CEM'2 



(1) Given thp administration of an Intereat Inventory, the student 
will be able to analyze the results of the teat accurately aa 
demonatrated by hla responses to the "Inventory Analyala Checkllat ; 

(2) Given Information on the five career cluatera, the atudent will 
be able to list five Job opportunities within each of the five 
cluaters; 

(3) Given information on Job families, the student will be able to 
Identity Jobs by macchlng them within a family on an objective 
test; 

(4) Given Information about one Job within o Job family, the student 
will be able to Identify the educational •qualifications. Job 
requirements, and workliig conditions as demonatrated by paaslng 
as objective test; 

(5) Given Information on the economic aspects of a particular Job, the 
etudent will be able to analyze the local pay potential of that 
Job. 

The atudent can explore occupations In the classroom through the use 
of mlnl-coursef and occupaks. 

The mini-course can be used for Introductory Information dlaaemlnatlon, aa 
an activity within an occupak to develop concepta In depth, and aa an evaluation 



tool for the student and the project Itself. 
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A mlnl-course Is non- threatening because students can self -evaluate their 
own performance as they progress through the exploring proceas. Mlnl-coiTitea 
will be offered on a pass-fail basis. Mlni-coursea develop objectives, 
aystetnatlc analysis* and awareness of occupational behavioral skills. 
Minl-coursea provide changea in student iuvoivement. Moclvaticn and enthuaiana 
for learning are generated, and the skills learned transfer to career realization. 
Mini-courses can be adapted readily to meet local needs and condltiona, and they 
provide more consistent claasroom management and Instru-.tlon. 

This la how a mlnl-roursc operates; 

(1) The student focuses on specific career skills by reading apedfled 
material, watching prescribed fllot and discussing oateriala covered; 

(2) The student then practices the observed akllls with a group of 
other students; 

(3) The student then analyzes and evaluates his own performance. 
(Imnedlate feedback) 

Tbua. a new understanding of the power of effective conmunica tlon between 
teacher and student develops. Lectures, films, and discussions provide the 
basic instruction for participants. Each film, requires the active participation 
of the student through handbook quizzes, reaction forms, and dlacrimlnatlon training. 

Early in the program the student may have a mini-course which will explore 
the clusters of careers set oat by PROJECT TRIDENT. Exploring the careers 
of a particular cluster and delving Into a particular career choice will be 
^ne of the goals of a mlnl-couse In PROJECT TRIDEKT. 

A cluster of occupations Is composed of recognized occupatlona which are 
logically related because they Include Identical or slmlllcr teachable sklllt 
and knowledge requirements for employablllt', . Occupatl-«l education centered 
upon the knowledge and skills conwon to the occupatlona comprising a cluster 
should prepare students for entry into an "area or family" of occupations rather 
than any specific Job, 
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SAMPLE MINI-COORSE 

I. BEHAVIORAL OBJECTIVE ^ , ». t».u4^ « 

Glv«Q Information on ways that i particular job aklU within a 

career cluster relate, to aeveral Joba within the ^J^IJlJ* 
the atudent will be able to deiaonatrata hla tofwl«<>8« •« objectlva 
teat indicating how one aklll relataa to ten diffarant Joba. 

II. PRE-ASSE3SMENrr 

Non-applicable 

m. JOB DESCRIPTION 

Nnn-i^ppllcable 

IV. LEARNING ACTIVITIES .^..w*. i.^ 
A. Listen to the teacher preaantatlon on how one aklll appliaa to 

teveral joba. 

B. Watch a film on aklll application and occupatlona. 

C. Dl.cusa the relatlonahlpa dlacovered betwaan Joba within a r.luatar, 

D. Complete a work aheet on how to apply one aklll to aavaral Joba 
(self -evaluation). 

V. BVALPATION . ..^ ..4 w^m »n« 
AT^e atudent will recognise on a written objective teat how one 

skill relates to ten Jobs. 



An occnpak is an experiantial based package of career oatarlala. The 
occupak can be utilized in the exploratory phase of occupational awaranaaa 
by allowing tt.e atudent some individualized Inatructlon while still in the 
classroom atmosphere. He can receive help in completing the package and gat 
direction for deciding his exploration route. Llka any advantura. tha atudent 
can have a happy o.- (difficult learning experience aa he exploraa individually, 
dependent upon the route he chooaes. Hla claasmatea and Instructor can help 
him redirect hla path toworda a satisfying experience. 

The occupak la designed so the student can work indepeadantly and 
reinforce his exn^rlences by sharing hla newly developed awaranaaa concapta 
with other atudenta and the teacher. He can then be evaluated on hla overall 
underatandinga of the total concept of the occupak. 
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I. BSHAVIORAL OBJBCTIVB 

Given Information the student will be able to underatand how aooa 
Jobs are highly dependent upon each other by completing an objective teat. 

U. PRE'ASSBSSMEWT . 

If you auccesafully complete the objective teat below, you need not 

continue with thia occupak. ^ j * u * 

Match the Job In the right hand column with the dependent Job in cne 

left hand column. 

1. Meterologlat A. Dreaa Deaigner 

2. Auto Mechanic B. Draftataan 

3. Seamatresfl C Tax Collector 

4. Real Eatate Salesman D. Truck Parmer 

5. Butcher E. Advertlalng Manager 

6. Tool & Die Maker ?. P^^ot 

7. Plumber G. Building Contractor 

8. Accountant H. Hog Farmer 

9. Printer Carpenter 

10. Produce Manager J. Tire Saleamaa 

III. JOB DESCRIPTION 

Non-applicable 

IV. LEARNING ACTIVITIBS 

A. Liaten to the tape-slide on how one Job depends upon another. 

B. Participate in a amall group dlacuaaion on comparing and contrasting 
how some Jobs depend upon othera. 

V EVALUATION 

T. The student will demonstrate his undera tending of how aoae Joba 
are highly dependent upon each other by completing an objective 
test. 

The atudent may find that he has completed an occipak for a career cluater» 
but finda it Impossible to aee himaelf in the role required of that particular 
cluater. Another career cluater und enrollment in another mini-courae will 
enable him to puraue a career choice in which he ultimately may receive more 
aatlafaction and aelf-identlty. 
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CHAPT£R 5 

PERSOHALIZING CAREER EDUCATION EXPERIENCES 

CEM-3 
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Career Education experiences are provided through an Individualized 
self -instructional approach In Career Education Module-3 (CEM-3). These 
experiences are offered through self-inatructlonal raaterlala that provide the 
student with a wide range of experiences related to career clusters. The 
self -Instructional materials are available in mini-courses and occupaks. 

As defined in CEM-1, the mini-course is a classroom centered approach 
to Career Education. The mini-courses in CEM-3 will be presented to small 
groups of students by the CEM counselor or CEM coordinator. Since CEM-3 la 
for in-depth experiences, the minl-couraes will be structured to meet the 
Individual needs of students. Each rainl-courae will have the same format. It 
will begin with a behavioral objective or objectives, pre-testCs), learning 
activities. Job descrtptionCs) , self-testCs) , and evaluations. A sample 
rainl-courae format for CEM-3 can be seen on page 2f of this guideline. 

In keeping with the definition of occupaks as found In the CEM-1 
guidelines, occupaks are individual, self-instructional packets designed to allow 
the student to learn on his own. The occupaks. aa th« mini-courses, are 
designed to meet the individual needs of the student. In CEM-3. a student may 
decide he wants to be a dentist and would like to investigate this profession 
In depth. The student would choose «n occupnk on dentistry, which would 
Include the social, personal, and economic values of thia profession; and upon 
completion of the package, would have a knowledge of the type of du-lea a dentlat 
performs. The format of an occupak is simlliar to that of a mini-course except 
In an occupak, the student is self-instructed . and in a mini-course, the student 
is teacher directed. 

One of the major goals of PROJECT TRIDENT la to enable the student to 
observe and participate in actual on-the-job experiences. This will be accomplished 
by permitting the student to accompany a workman performing the duties of hla 



27 



occupation Of course, actual participation may not always be feasible because 
of safety fixcora, age limits, or health reasons. 

Because of the uniqueness In this self -Instructional approach offered by 
CEM.3. the student may enter the Career Education program during any phase of the 
orlentaiilon, exploration, and/or in-depth process. A student who changes 
his plana wUh reapact to career cluster choices expressed In CEM-1 and/or 
CEM-2 nLy enter into nev career orientation and exploration experiences through 
CZM-3. He has the opportunity for an In-depth study of his Interists, aptitudes, 
abilities, and needs In relation to his career choices and the opportunity to 
explore the world of work through direct work experiences. Thus, PROJECT TRIDENT 
brlnas the world of careers to the student through this In-depth approach 

to Career Education. 

liic general responsibilities of the CEM coordinator Include: 

(1) I-ovldlng Career Education experiences through an Individualized 
c 'If-imtructlonal approach; 

(2) D3V«lopinr, mini-courses, occupaks, and other types of materials 
for student use; 

(3) Developing eelf-instructional approaches utilizing the five 
voci-irional occupational clusters. 

Mora sneclflcall?', the CEM-3 ctardinator will: 

a) AnslBt teachers in developing Career Education materials to help 
^tuo2rta find more relevance and purpose in education; 

(2) AoEi£;t -jtudents in Career Education decision m.i Icing by showing 
L relation- tip betveen cftreer opportunities and education; 

/.;siat students in an in-depth study of his Interests, aptitudes, 
cbilttlso, and needs; 

(4) AsElst students with uelf -evaluation in relation to career planning; 

AsBlot atudcncs in exploring the world of careers through direct 
wck experiences; 

(6) Assist students to begin the training necessary to provide the 
atude.it with a saleable skill; 
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(7) Write articles for publication; 

(8) Collect Career Education waterlalaj 

(9) Work with cosMunlty resource personnel to develop mini-courses 
and cccupnica for CEMS-1, 2» and 3, 

(10) Be cvnllable to nako community presentations ahout PROJECT TRIDENT, 

As state;! enrller in this ucrratlve, behavioral objectives will be 

utilized to lntzo(*uce the nlnl-coorse or the occupak. Behavioral objectives 

are written otatc:nenca dbpcrlb-.ns what the student Is to do In a given 

sltt'stlcn; the condition In which he is to do the task, and by what criteria 

the student will be evaluctad. Five aataple objectives are presented Indicating 

how the student will approach Career Education In-depth. 

SAtO'LE BEHAVIORAL OBJECTIVES 
CSi"!— 3 

(1) Given irfomatlon on a specirtc career, the student will be able 
to Ic.cntlfy the qualifications necessary to provide him with a 
saleable skill; 

(2) Given information about a spaclflc career which requlrea preparation 
beyond hlj^h cchonl, tho student will be able to ll«Jt five possible 

ways he might obtain t'^it prac^aratlon; 

(3) Giv^n lnfor::'3«:icQ rslatcd "o a specific career, the student will be 
able* to Identify correctly on cn objcctlva test the training necessary 

to provid'i hln vir'n b jriccble skill; 

(4) Glvan chrra-iterlstica r*" a partlculcr career. of a student's choice, 
th-2 atudont fill be cble lo Identify the positive and negative 
nspecto oC ♦.he carjc-:; 

(5) Given inroma*:lon on career plcnnln,?, the student will be able to 
apply thl3 to a reallatic self-evaluation of his own career. 

The cL2ple cnlnl-couree an*, occupak on the preceding pagea are Instrunanta 

to be uced by the CLM counselor or CEM coordinator. In either case, the completed 

package will be nrny pages In length. The main part of the mini-course and 

the occupck i;ill be the learning activities. The pre-assessnent, self-tests. 
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(7) Write articlca for publlcntlonj 

(8) Collect Career Education materials; 

(9) Work with coranunlty resource personnel to develop inlni-couraea 
find occupaka for CEMS-1, 2, and 3. 

(10) Be cvallable to cake ccaipunlty prcaentations about PROJECT TRIDENT. 

As atatati cnrllcr In thla narrative, behavioral objectives will be 

utilized to Introduce the alni-course or the occupak. Behavioral objectives 

are written otatcaents deacribtna what the student Is to do In a given 

situation; the condition In which he la to do the task, and by what criteria 

the student will be e/aluatcd. Five sample objectives are presented indicating 

how the student will approach Career Education in-depth. 

SAMPLE BEHAVT.ORAL OBJECTIVES 
CEM-3 

(1) Given ip.foroi^ttlon on o specific career, the student will be able 
to Identify the qualifications necessary to provide him with a 

aalcablc oklil ; 

(2) Given Infomatlon about o <:paclflc career which requires preparation 
beyond hlf.h echnol, the student will be able to ll«t five possible 

v;/iyB he ralgl-t nbtfiin uhifl propara'clon; 

(3) Given ir.fonaation related •to a specific career, the student will be 
able to Iclcncify correctly on cn objective teet the trsinlng necessary 

to provide hln vitth J calcable alclll; 

(4) Given charccterlatlcp c* a particular career, of a student's choice, 
the student rvLU te cblo to Identify the positive end negative 
r^p*ct8 o^* thr; career; 

(5) Givon information on career plan-iinR, the student will be able to 
apply this to a raaliatlc self -evaluation of his own career. 

The sfrple tnlnl-courae an'i occ»!?ak on tho preceding pages arc instrunants 

to be used by the CEM counaelor or CFM coordinator. In either case, the completed 

package will be irany pggca In length. The main part of the mini-course and 

the occunak win be the learning activities. The pre-asscssment, self-tests, 
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aad evaluation material will be given to the student during the course of 
instruction. The pre-asaeesment and self-tests will be checked and graded 
by the student and Inn true tor. The evaluation at the completion of either 
the ralnl-course cr the occupak will be checked by the Instructor to determine 
if the student met the criteria as described in the objective. The following 
are sample outllnei? of a mini-course and an occupak. 



SAMPLE MINI -COURSE 

I. BrrlAVIORAL OBJECTIVE w . i 

Given Infomwtlon related to the writing of application letters, 
personal data aheeta, and an application form, tho student will develop 
an understanding of how to write an application letter, a personal data 
sheet, and an application form as demonstrated by completing an 
objective test. 

II. PRE -ASSESSMENT . 

If you answer the following questions correctly, then you need not 

continue. 

A. Liat correctly five items that should go Into an application 
letter. 

n. List correctly six Items that should be Included In a personal 
data sheet. 

C. List correctly seven Items that are Included on an application form. 

III. JOB DESCRIPTION 

Kon-appllcable 

IV. LEA RNING ACTIVITIES 

A. Listen to teacher prpsentatlon on how to write application letters. 

a. After discussion of teacher presentation you will be asked to 
write an application letter and evaluate It. 

C. Listen fco teacher presentation on how to prepare a peraonal data 
sheet. 

D. After discussion of teacher presentation you will be asked to 
prepare a personal data sheet and evaluate it. 

E. Listen to teacher presentation on completing an ajppllcatlon form. 

F. Aft»r discussion of teacher presentation you will be asked to complete 
aeveral application forms and evaluate them. 
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V. EVAmATION 



A. You are required to deoonatrate your maitery of thts objective 
by cotnpletlivg an objective teat on application lettera. job 
appllcatlona, and peraonal data sheets. 

SAMPLE OCCUPAK 

I. BEHAVIORAL OBJECTIVE ^ r , 4«^.«,4«.. 

Given Infonaatlon related to preparation and procedurea for Intervlewi, 
the atudent will be able to Identify correct lntcr,;lew preparatlona and 
procedures aa demonstrated by passing an objective teat. 

II. PRE-ASSESSMENT ^, „^ ^ . 
If you can answer the following ten questions correctly, you need 

not continue with this occupak. u i i.k 

Circle the T If the statement Is true, and circle the F la tne 

atatement Is false. 



T P 1. When entering the Interview situation, you should conalder what 
you have to offer the company, not what the company haa to 
offer you. 

T f 2. You should always take a peraoncl data sheet with you to the 
interview. 

T F 3. The nialn purpose of the interview is for the employer to laarn 
abrtut your future plans. 

T F 4. While being interviewed, you should tell the employer just 
how good you really are. 

T F s. If the Interview Is not successful, this means that you will 
not get the job. 

T F 6. Dress la Important when going for an Interview, but It la not 
the most Important thing. 

T F 7. When the interviewer askB the question, "What kind of work would 
you like to do?*', your response should bo "anything. 

T P 8. If you have not been offered a Job, it la alright to ask whether 
you will be called or if you may call back In a few daye. 

T ? 9. Being punctual for an Interview Is of great Importance. You 

should arrive at least five minutes before your scheduled Interview 

T P 10. The receptionist or gecretary of the company la usually the flrat 
person you will meet. You should be cooperative with her because 
she may be asked her opinion of you by the employer. 



ERIC 



JOB DESCRIPTION 

Non-applicable 
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LEARNING ACTIVITIES 

A, Listen to the tapn elide presentation "Preparation for an Interview" 

B. Read the supplementary lesson Information sheet, •T)o*a and Don'ts 
of an Interview" 



C. Read the supplementary leaaon information sheet, "The Job Interview'. 
You will be asked to record on tape your responses to a trial or 
saaple interview. Your reaponses will be evaluated. 



EVALUATION 

A. You are required tn pass an objective examination on Interview 
preparation and procedures. 
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CHAPTER 6 

MATBRULS AMD AIDS FOR CAREER EDUCATION 



" " BEST COPY AVAILABLE 

One of Che directions of PROJECT TRIDENT la to present the concept of 
Career Education through a variety of audio, visual, and klneschetlc Instructional 
modalities. By learning Career Education Information through mediated 
instructional methods, the student's success will not depend upon his proflclancy 
in any one mode of learning. Instead, the Career Education student will be 
free to choose not only his course of study, but his method of study. Hopefully, 
the use of media in PROJECT TRIDENT will foster new and healthier attitudes 
toward learning and education in general. 

The Job description for the media specialist is as follows: 

(1) The media specialist will work closely with the project staff in 

the designing of appropriate audio, visual, and klneathetic Inatructlooal 
aids; 

(2) The media specialist will prepare those audio, visual, and kinesthetic 
instructional aids that will facilitate student mastery of the 
Instructional objectives; 

(3) The media specialist will direct inservice sessions designed to 
aaalat faculty and staff «lth planning for and creating multi-sensory 
aids; 

(4) The media specialist will coordinate contacts between project staff 
and the school audio-visual director to assure maxlxoun effective 
utilization of the Instructional Haterials Center; 

(5) The media speclaliat, with the aid of the materials clerk, will 
eatablish a complete catalog and file of all multi-sensory aide 
and maintain both the quality and the quantity of the aids; and 

(6) The media specialist will originate ideas for multi-sensory aids 
when feedbsck from project staff and from students becomes available 

with respect to the effectiveness of prepared aids. 

This project Is designed on orientation, exploration, and In-depth levels. 
Media will be utilized on ail three levels to develop each stage of inquiry 
so that the needs of the studenta are met. Media then, is to be used as s 
tool for the efficient dissemination of Instructional information. 

Mediated laaterlals will be developed to serve osny functions. Media aida 
will be used In orientation presentations and as supplementsry packages for use 
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in the guidance area. 

Media materlala add flexibility to an otherwlae rigid curriculum. 
Media materlala can be uaed for highly individualized learning actlvlt'.ea, ai 
well aa for aupplaoenta for more conventional claaarooo actlvltlea. PBOJBCT 
TRIDENT will make uae of the full acope of mediated tnatructlonal technlquea 
to facilitate atudent learning. 
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CHAPTER 7 



STODEMT MOVEMENT THBOOGB 
THE CAREER EDUCATION PBO(»AH 
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The followlnR chart repretenta, plctorlally, the major elaneota of the 
learning proceaa utilised In PROJECT TRIDENT. It Includea the cognitive and 
affective domalna of the learning proceaa. 

PROJECT TRIDENT atrlvea to develop not only knowledge, akllla and abilities 
but alao dealrable and appropriate attltudea toward careera. The PROJECT TRIDENT 
staff recognize that It la not poaalble to write aeparate objectlvea for each 
mental or attltudlnal behavior. Whenever poaalble, behavioral objectlvea are 
written at the highest cognitive and affective levela. The Identification of 
apeclflc cognitive and affective levela la baaed upon the Bloom, et. al., 
taxonomlea. 

Pre-requlalte cognitive and affective behavlora and akllla are acquired 
through the learning actlvltlea which lead the atudent upward through both 
the cognitive and affective domalna. Progreaalon through the learning actlvltlea 
aequenct la ahown through the Internal upward .extenalon of the pyramW. 

Studenta In the program, then, deal with a limited number of objectlvea 
but wtth a great many learning actlvltlea that are carefully dealgned to 
aequence gradual acqulaltlon of higher level cognitive and affective behavlora. 
The Application component of the pyramid repreaCiita the In-depth phaae of the 
atudent'a study as ha moves from the classroom, through occupaka, to job 
observation. 
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C»APTBR 8 
PROJECT TRIDEKI STAFF 
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PROJECT STAFF 

Project OlMCtor Carpenter 

Career Counaelor ^^P^y 

Ceresr fiducetlon Coordinator « IvtM Guthlar 

Career Education Coordinator • Waltar Jonea 

Kedla Speclaltat Steven Rockwell 

Kateriala Clark ^th Ann Born 

Secretary Sylv^« ^^^^^^ 

Superintendent of Lincoln Cotanunlty High School... Dr. Robert W. Jonea 



